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A
mid the excitement and bustle of the new school year, it is 
easy to get caught up in the minutia of our work and to be 
consumed by the tyranny of the urgent. It’s important in our 

busy, demanding roles, not to lose sight of what is truly important, 
and what grounds us. 

This past summer I had the opportunity to travel to Kenya to 
see some of the work that the WE organization has done. Various 
remote communities now have access to water, schools, a hospital 
with maternity and surgical wards, and recently they have built 
a college. It’s remarkable! Now, there are still challenges for the 
people of these communities – where seven dollars is all that is 
available to sustain a family of seven for a week – but I was struck 
by the people there, and how incredibly grateful and generous 
they were. To be around these people was incredibly humbling and 
touching. These are two qualities that many, if not all of us, can 
learn from. 

We are immersed in a society where we are inclined to focus 
on what I need, what I deserve, and what I am owed. To be grateful 
and generous, people can often be pushed to the wayside and 
forgotten. These qualities need to be brought back out into the 
spotlight. As we see increased pressures around mental health and 
wellness, too, we know that being grateful and generous are key 
components in improving our mental health.

As we continue our work this fall and into the new year, I am 
grateful to work with all my wonderful colleagues across our 
organization and I am grateful for your work on behalf of students 
across our province. 

On behalf of our Board of Directors, thank you, and let your 
generous spirit guide your work.

Chris van der Mark
President, British Columbia School Superintendents Association
Superintendent, Cariboo-Chilcotin
School District 27

Fall 2019 
November 21-22, 2019 
Westin Bayshore Vancouver

Spring 2020 
April 17, 2020 
Westin Bayshore Vancouver

Summer 2020 
August 19-21, 2020 
Fairmont Chateau Whistler

Fall 2020 
November 5-6, 2020 
Westin Bayshore Vancouver

Spring 2021 
April 23, 2021 
Westin Bayshore Vancouver

Summer 2021 
August 18-20, 2021 
Fairmont Chateau Whistler

Event dates for the next 
several years are already 
available online. Visit www.
bcssa.org for details.
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A Message from the Assistant Deputy Minister of Education

B
elieving that every child can learn, that every child 
has a gift, is what drives me every day in my 
work. 

When asked what I do, my answer is simple: I have 
the best job in government. I truly believe that. The 
diversity of the portfolio and the students they represent 
brings a big responsibility and incredible opportunity. 
To simply list the areas of the Learning Division doesn’t 
begin to describe the work or the passion of each 
member of our team.

B.C. is on a very important journey that starts with 
honouring the truth of our collective history related to 
Indigenous people in our province and our country. 
Our truths aren’t easy to hear or imagine, but we must 
provide space for Indigenous voice to hear the stories 
of the past before we can move down a path towards 
reconciliation. The legacy of residential schools, the 
racism of low expectations, and the generations of 
trauma are no longer secrets in our province and the 
Indigenous Education team is truth-telling alongside 
districts. The B.C. Tripartite Education Agreement will 
support new community relationships and hold each of 
us accountable to ensure First Nations learners leave 
our school system with dignity, purpose, and options –  
and their Dogwood graduation certificate in their back 
pocket.

It’s no secret that I believe strongly in the power of 
the erase strategy and the expanded scope from where 
we started in 2012 to include mental health and sexual 
orientation and gender identity (SOGI) leadership. Young 
people today face greater pressures than students in the 
past. The complexity of anxiety and depression coupled 
with social media and global influences is resulting 
in higher numbers of students needing support. The 
Mental Health in Schools strategy will focus on creating 
the foundation for promotion and prevention that has 
started with social emotional learning in the early years 
and the revised K-12 curriculum that includes mental 
health as part of Physical Health Education. 

The second focus area of the strategy recognizes 
that districts need to continue to build capacity in the 
areas of social emotional learning, mental health literacy, 
and trauma-informed practice. Capacity building funding 
has been committed for districts over the next three 
years. The School Community Mental Health Conference 
will bring together educators and community partners 
for the third year in a row in Spring 2020. 

Superintendents across 

the province support 

our team in the work we 

do. You are our critical 

friends and friendly 

critics, and we could not 

do this work well without 

you.

Jennifer McCrea 
Assistant Deputy Minister
British Columbia Ministry of 
Education

The third area of the Mental Health in Schools 
strategy is leadership development. Partnering with the 
Superintendents Association, the Principals and Vice 
Principals Association, Maple Ridge School District, and 
the Human Early Learning Partnership, the Ministry is 
leading Compassionate Systems Leadership with the 
Compassionate Systems Awareness team out of the 
Massachusetts Institute of Technology with Peter Senge 
and Mette Boell. This work has been shared through 
last year’s School Community Mental Health conference 
and will continue this year as we develop our system 
change projects. It will be featured next summer at the 
superintendents meeting in Whistler. 

The final focus area continues to be violence threat 
risk assessment, crisis support, and trauma response 
with Safer Schools Together. This work has also expanded 
to include advanced digital support, and gang and gun 
prevention in key communities around the province.

Provincial leadership has never been stronger or more 
united than it is with SOGI 123 (www.sogieducation.org). 
Every education partner and rightsholders have come 
together to support students of all sexual orientations 
and gender identities in our province as part of the SOGI 
collaborative. All students have the right to feel safe and 
belong in B.C. schools. The SOGI network grew from just 
nine districts to 60 in one school year. Every district now 
has a SOGI lead and resources are available to support 
teachers through SOGI 123. The SOGI collaborative has 
identified two priorities for this school year – to expand 
the Indigenous focus and learnings, and to create more 
space for authentic student voice to guide this work.

In addition to these three highlight areas, the Learning 
Division also leads the provincial work of Inclusive 
Education, French Education, Early Learning, and 
Libraries.

The Ministry has ensured that students are at the 
center of the work that we do through the Policy for 
Student Success. Students are the heart of the Learning 
Division. Superintendents across the province support our 
team in the work we do. You are our critical friends and 
friendly critics, and we could not do this work well without 
you. Thank you for your support and answering the phone 
when I call.

Jennifer McCrea 
Assistant Deputy Minister
British Columbia Ministry of Education
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W
elcome to our second edition of the BCSSA InspirED educational journal! 
At the Summer Leadership Academy in Kelowna in August 2019, our 
president, Chris van der Mark, spoke about the importance of gratitude. 

As I reflect on this past year, I am grateful for the incredible contributions and 
collective support of our BCSSA members and associate members. 

Under the leadership of our Board of Directors, our Membership Committee, 
our Professional Development Committee, our mentors, our staff, and so many 
others, we have undertaken several important initiatives that have strengthened our 
association. An enormous thank you to Reno Ciolfi and the Membership Committee 
who hosted an outstanding social and barbeque on the patio at the Delta Grand 
Okanagan hotel in Kelowna in August 2019. 

Over 200 people attended to celebrate our 100+ years anniversary and to 
honour our retirees. It was terrific to re-connect with some familiar faces to BCSSA 
and hear of their post-retirement successes. This will be the start of an annual 
tradition and we look forward to hosting this special event at our new venue at the 
Fairmont Chateau Whistler on August 19, 2020. Please see the name of our recent 
retirees list on this page. Congratulations to all!

To further honour our past history, Reno and the Membership Committee 
spearheaded a mammoth project to research and post the history of senior 
educational leadership in British Columbia. The visuals were revealed at the 
Summer Leadership Academy, and can now be accessed on our website at www.
bcssa.org. This will be a legacy piece that will enrich our culture to honour the 
work of all who have come before us. I hope you take the time to engage in this 
fascinating read.

Wanda Mitchell and the Professional Development Committee continue to 
work tirelessly to provide impactful professional learning opportunities for our 
membership and are already gearing up for the Spring Forum on April 17, 2020. 
Then we are off to Whistler for the special inaugural Summer Leadership Academy 
2020 at the Fairmont Chateau Whistler where we will be honoured to learn on the 
traditional territory of the Squamish and Lil’wat people.

This fall also finds our association in the midst of revising our strategic plan and 
seeking membership input into this important process. It has been a rewarding 
process thus far and we look forward to the reveal of the next four-year plan in 
August 2020. A special thanks to the many people who have taken a leadership 
role in this process and we look forward to this ongoing dialogue.

Finally, we wish to express our thanks to the Board of Directors who volunteer 
their time over and above their already busy days to strengthen our association. 

One of the goals of BCSSA is to be inclusive of all members and so we 
encourage you to contribute in any way you are able. A special note of appreciation 
to those who have contributed articles to this issue of InspirED. As per our mission 
to “Inspire, Develop, and Support,” this second edition continues to live up to this 
mandate and we are grateful to those of you who took the extra time to share your 
learning with your colleagues! It has truly been a wonderful year for BCSSA! 

Claire Guy
Executive Director
British Columbia School Superintendents Association

A Message from the BCSSA Executive Director

One of the goals of 

BCSSA is to be inclusive 

of all members and so 

we encourage you to 

contribute in any way you 

are able.

Claire Guy
Executive Director
British Columbia School 
Superintendents Association

In this issue we recognize 
the many special people who 
have retired from service 
over the past two years. Our 
association is stronger for 
your contributions. Thank 
you!

Rod Allen, SD79

Kevin Argue, SD51

Deirdre Annett, SD37

Dave Bartley, SD82

Monty Bell, SD44

John Blain, SD68

Nancy Brennan, SD39

Pamela Butters, SD67

Jim Cambridge, SD62

Nicole Chagnon, SD93

Kathyrn D’Angelo, SD38

Calvin Desmarais, SD91

Pat Duncan, SD40

Sherry Elwood, SD38

Mark Fraser, SD63

Ron Hall, SD41

Lisa Halstead, SD64

Lynn Hauptman, SD05

Patricia Horstead, SD36

Leigh Howard, SD34

Catherine Jamieson, SD39

Larry Jepsen, SD75

Victor Jim, SD57

Vera Kaiser, SD70

Rollie Koop, SD69

Doug Lacey, SD51

Leslie Lambie, SD59

Piet Lanstraat, SD61

Dean Lindquist, SD71

Don MacIntyre, SD67

Debbie Mah, SD79

Julie Pearce, SD39

Diane Rhenisch, SD22

Ellen Roberts, SD39 

Truman Spring, SD22

Gerry William, SD22

BCSSA RECENT 
RETIREES
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t’s September 3, 2019, the start of a new school year around 
the province. Here in the Nass Valley, it’s a crisp morning 
as staff arrive to begin another annual cycle. Shortly after 9 
o’clock, drums beat in the distance throughout the four villages 
across the valley. Slowly, the beat rises, and if one is watching, 

the Nation’s leaders can be seen pacing in full regalia towards 
the school. Behind them march community members, parents, 
grandparents, aunts, and uncles. Following them are the students.

The village treads towards the school guided by the sounds and 
songs of the drum. They enter the school grounds, and a Sim’oogit 
(Chief) approaches the school door and knocks. The principal opens the 
door. The staff welcomes the community and students into the school. 

Elders, parents, families, students, and staff ceremoniously march 
into the school gymnasium, where the chiefs will present the talking 
stick to the principal, entrusting her with their children for another year. 
Chiefs will offer sage advice to the students and parents about the 
value of the opportunity for education they are about to receive, and 
then all will join in for food and drink before the school year begins.

Just as the harvest cycle of Nisga’a culture begins with the return 
of the oolican and the celebration of Hobiyee, so begins the school 
cycle in District 92, Nisga’a. Each community returns their most 
precious gift, the children, to the school through ceremony. In one 
school, the teachers line up and sing the students and community back 
into the building; in another, staff march hand in hand with the children.

As superintendent, I feel so blessed to be part of a school district 
where Indigenous ways of knowing and doing are taught daily; 
where language is alive, and where the cycle of nature is present in 
everything we do. 

The Nisga’a nation chooses to offer public education to the 
children of the Nation. Across four small schools, students learn 
the curriculum of the province side by side their language and 
culture. Blessed with support from First Nations Education Steering 
Committee (FNESC) funding, this side by side approach has 
enhanced over the last year.

As the province wrestles with the concept of increasing 
indigenous content through the curriculum, I see language and 
culture permeating the schools in our district as staff weave Nisga’a 
values, language, and ideas into their lessons and daily practice. A 
simple example of this is the Monday morning schedule at one of 
our elementary schools. The vice-principal gathers all the students 
into the gymnasium for up to an hour, and with the support of the 
students’ teachers and support staff, guides the students through 
the song and dance of the nation, all the while weaving the Nisga’a 
story through the activities.

Using technology to engage youth with their language and 
culture is also a facet of learning here. Elementary and secondary 
staff at Nisga’a Elementary Secondary School (NESS) used coding 
to have students develop apps that brought the Nisga’a story and 
language to life. These apps were then shared with the younger 
students, ensuring they too were fully engaged in the Applied 
Design, Skills, and Technology (ADST) curriculum and in developing 
their language skills. At another elementary school, SmartBoard 
games are used to reinforce and teach new vocabulary. Across the 
district, the language curriculum is being revitalized and aligned with 
new curriculum format and pedagogy.

Regrettably, there is one significant barrier to indigenizing 
curriculum. I have been surprised over my 40 years in education 
that, though the idea of a different school calendar has surfaced 
time and again, the actual start time of school remains the same. 
September is the harbinger of an end to the natural life cycle, yet 
this month remains the beginning of the school cycle. This idea is 
fundamentally at odds with a Nisga’a harvest cycle that collects 
and preserves food in autumn. This has always created attendance 
challenges, especially for our high school students. 

What would school be like for Nisga’a students if it began in 
February, with Hobiyee, Nisga’a New Year? Hobiyee comes from 
the phrase “Hobixis hee!” meaning the “moon is in the shape of the 
hoobix.” The hoobix is the bowl of the Nisga’a wooden spoon. Hobiyee 

Revitalizing  
Traditions  
and Language
By Joe Rhodes, School District 92 (Nisga’a)
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thus signifies the potential for an abundant harvest (or filled 
spoon) if the crescent moon’s edges point upward. 

What would school be like if, as a district, we followed the 
harvest cycle and provided the natural breaks that students and 
families take regardless of the cycle of school? Ironically, the 
impact of colonization is still powerful, as any attempt to modify 
the current school calendar is met with strong resistance by 
communities. Still, I wonder.

For now, the school cycle moves through its natural dance, 
and Nisga’a staff and students synchronize with it, incorporating 
as much of the Nisga’a harvest cycle as they can. They dance 
at Hobiyee, they harvest the oolican and the sea lion that follow, 
then they teach students to preserve the food, which forms the 
lifeline of the food cycle. The students, however, must rely on 
the community to provide the knowledge of the berry harvest, 
mushroom picking, and the salmon capture as it falls outside 
the cycle of school. 

Using all the cultural moments, language is situationally 
taught throughout the year on a daily basis. Elders are invited to 
regularly bring the Nisga’a story to the students. Then, in spring, 
the school year for the students culminates in the learning feast.

In Nisga’a culture the feast system guides the Nation. “It is 
important to understand what we mean by the ‘feast of Yukw’: 
the basis of our feasting procedures and protocols today. By 
present day terms, the feast of Yukw is the Nisga’a legal system 
of a land registry that parallels the European system of a land 
registry. The institution of the Yukw is carried out today in two 
phases: first by the settlement feast, then the stone-moving 
feast a year later. By Nisga’a Ayuuk, the procedures of Yukw 
continue to be observed in both feasts. The sacredness of the 
Yukw is based upon respect for our lands and resources, and on 
the sanctity of death itself” (Sim’oogit Minee’eskw, 2000). 

To integrate this knowledge and understanding into the 
education system has been a delicate journey; however, we are Laxgalts’ap students performing at Student Hobiyee.

TOP TWO PHOTOS: Students serving at the Gitlaxt’aamiks Learning Feast.

The alpine meadows of the remote Nass 
Range in Northwestern British Columbia. 
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slowly getting it right with the help of the 
elders in our communities. Our students 
benefit from our critical piece of learning. 
Hence the origin of the learning feast, 
whereby students are taught the protocols 
and procedures required to host a feast for 
their community.

In preparation for the feast, students 
spend their art classes making gifts 
for the community; their ADST time 
designing communication tools, preparing 
presentations, and food for the feast; their 
physical education time learning dance; and 
their music time learning song. Protocols 
and language are practiced through the 
academic curriculum time, culminating 
in the school student body hosting their 
entire community in a feast – a celebration 
of learning that brings to closure another 
school year.

Indigenizing curriculum – it’s alive and 
well in the Nass. We invite you to see. 

Joe Rhodes is the Superintendent for 
School District 92 (Nisga’a). He has been 
an educator for the past 40 years and is 
sincerely committed to creating meaningful 
learning opportunities for children.

REVITALIZING TRADITIONS AND LANGUAGE...

https://www.genomebc.ca/
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ll-natural toys, eco-friendly handwarmers, and uniquely designed 
cell phone stands were just some of the innovative products 
inspiring thousands of students and community members in a 
huge exhibition hall filled with booths. The sounds of passionate 

students expounding the benefits of their designs amidst 
rich conversations as they shared their ideas and learning 

with community mentors created an exciting and unique showcase of 
learning! More than I could have ever imagined when we began on this 
venture.

In May 2019, the Langley School District showcased Grades 4 to 
12 students’ innovations, designs, entrepreneurship, and altruism at 
its second annual IDEA Summit hosted at the Langley Event Center. 
Kindergarten to Grade 12 students from Langley schools, as well as 
community members, had the opportunity to visit the IDEA Summit to 
engage in activities, learn from the students showcasing their prototypes 
and ideas, purchase innovative products, and be truly inspired.

To prepare for an IDEA Summit, students take leaps of faith and attack 
problems from different angles. With open eyes and minds, they break 
out of the box and turn brainstorms into fantastic ideas. Programs that 
have fostered such innovation and ingenuity include Power Play, Youth 
Philanthropy Initiative and Caring in Action, as well as less formal initiatives 
promoting innovation, design, entrepreneurship, and “socialpreneurship.”

An exciting addition to this year’s IDEA Summit was the IDEA X 
Challenge. Secondary students were engaged in teams where they tackled 
an authentic real-world challenge – the global problem of single-use 
plastic. The proliferation of single-use plastic and its devastating impact on 
the environment, eco-systems, animal conservation, and general health 
and welfare of our planet has become such a daunting issue that most 
people turn away from the problem in despair. This apathy became the 
catalyst for choosing this wicked world problem for the students to tackle.

The IDEA X Challenge was fashioned after the well-known online X 
prize, which fosters “high-profile competitions to motivate individuals, 
companies, and organizations across all disciplines to develop innovative 
ideas and technologies that help solve the grand challenges that restrict 
humanity’s progress.”

This is not your typical science project. The launch in January 2019 
kicked off with 15 teams delving deep into what it takes to collaborate 
effectively and to work through the design thinking process (Applied 
Design, Skills, and Technologies curriculum) towards a solution to this 
global problem. Teams returned to their schools to research, develop, 
and test prototypes, creating multiple iterations based on feedback right 
up until their final presentation to the adjudicators at the IDEA Summit. 
The students documented their progress and process on their team’s 

By Dawne Tomlinson, School District No. 35 (Langley)

An Innovative, Inspiring, and 
Unified Learning Community

A District’s Vision in Action:

One of the winning IDEA X teams share their ideas and their design process on CTV 
Morning Live. Photo courtesy of Joanne Abshire

IDEA X students share their ideas and learning with visiting students in engaging 
ways. Photo courtesy of Dawne Tomlinson.

Image by 
Sandra Averill.
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Instagram account, which was linked to our district’s IDEA X Instagram 
account, demonstrating their thinking and interactions with experts during 
the four-month journey. 

In April, teams participated in Eliminations; teams submitted detailed 
digital PR Kits for assessment, and presented and fielded questions 
on their initial work to the organizing committee. Teams who passed 
Eliminations worked with the organizing committee to fine-tune their final 
pitch, ensuring they were set up for success at the IDEA Summit. 

During the finale at the IDEA Summit, the IDEA X teams pitched their 
plausible ideas, feasible solutions, forceful rationales, in-depth research, 
and well-thought out marketing strategies to the judges, all from well-
known environmental organizations. Our esteemed adjudicators were 
Catriona Power, Director of Foresight Cleantech Accelerator Centre; Adrian 
Midwood, Executive Director of Plastic Oceans Foundation Canada; and 
Alex Johansen, Outdoor Learning and Sustainability Program Specialist 
at Science World. These adjudicators studied the PR Kits, listened closely 
to presentations and asked tough questions as teams were vying for 
scholarships worth up to $20,000 per team.

The teams did not disappoint! Spectators witnessed courage and 
brilliance emerge as our students tackled this significant global problem. 
Team solutions embodied the design mindset including: persevering 
through the process; a bias towards action; and the optimistic approach 
of “together we can create change!” This mindset resulted in winning 
solutions that were not attempts to re-purpose plastics, but to actually 
eliminate the need for plastics. The journey and the process were 
fascinating as the teams reached out to environmental experts and 
advocates world-wide to seek advice and guidance as well as to delve into 
what has already, or is already, being done to solve the problem.

A visual green rating system for local businesses, a car seat recycling 
policy change, edible water bubbles for hydrating, and waterproof sleeping 
bags made out of plastic bags donated to the homeless were but a few of 
the brilliant ideas showcased in the IDEA X Challenge. 

The first place prize of $20,000 went to the Eco Tech team who 
developed Edible Spoons made of natural ingredients, including flour, 
water, salt, sugar and spices for flavour. The utensils come with a book 
that educates the public on the problem of single-use plastics, along with 
the recipe and instructions written in 10 languages, and a digital space for 
people to share their experiences and iterations of making these spoons.

The second place prize of $10,000 was awarded to the STOP team 
who developed interactive lesson plans for school-age children, educating 
young students about the problem of single-use plastics and the negative 
impact plastics have on our oceans. As part of their lessons, the team used 
a bin filled with sand, microplastics, and a sifter to demonstrate pollution 
on our coasts.

The IDEA Summit and the IDEA X Challenge are supporting the 
Langley School District as we move forward in the implementation of 
the true philosophy of the redesigned B.C. curriculum. Entrepreneurship, 
“socialpreneurship,” and the design thinking skills associated with 
creativity and innovation; developing and marketing products and ideas; 
and enhancing social awareness and community connections, all integral 
parts of the redesigned ADST curriculum and the career curriculum.

Additionally, we are seeing the intentional development of the 
core competencies through these types of authentic and meaningful 
experiences focussing on the “do and understand” from the know-do-
understand learning model. While we are following our own design 
thinking process in implementing the redesigned curriculum in our 
classrooms, let’s not forget to celebrate the learning along the way with 
authentic audiences – using the community to move our students’ 
learning even deeper.  It is truly exciting to see so many B.C. educators 
embracing the development of these important skills for students to 
transition successfully into this rapidly changing world. 

 
Dawne Tomlinson is the Director of Instruction for School District No. 35 in 
Langley, British Columbia. 

A DISTRICT’S VISION IN ACTION...



R
esearch continues to show that by immersing youth into 
engaging outdoor adventure activities in which they are 
required to step up and into their own leadership, take 

risks and work as a team, they immediately discover a whole new 
level of respect, trust and confidence in their group and within 
themselves.

Four years ago, a BC school principal needed to re-create 
and strengthen his school culture. A colleague recommended he 
call Pinnacle Pursuits, a Vancouver-based company known for 
designing and facilitating powerful adventure-education programs. 
Since that time, he has used Pinnacle Pursuits to give the students 
a unique and extraordinary celebration to start their school year in 
which they build a sense of positive community, school spirit and 
identity through a day of exploration, adventure and growth. Why? 
Because it worked, and continues to work year after year. 

As a Grade 12 student mentor confirms, during a Pinnacle 
Pursuits team-building event, “This program brings everyone 
together and creates unique shared experiences - a link, a topic - 
to bond over during the year.” 

“Often, we see students come into the day a little bit shy, or 
nervous, or overwhelmed with everything that’s going on or the 
people they are working with . . . but once they are given the 

chance to get involved and contribute their ideas, they find their 
place and you can begin to see them thrive and flourish,” explains 
Liam Mumford, Pinnacle Pursuits Youth Program Manager.

“Whether a land, ropes, or water-based adventure, it’s often 
these types of experiences - outside the classroom walls - that 
become those powerful anchoring memories we look back on 
and use to help us overcome challenges later in life,” states 
Jonathan Willcocks, the company owner. Willcocks founded the 
company in 1997 at the age of 25 while working as a wilderness 
boot camp instructor and life skills counsellor. Since that time, he 
has built the company to become one of Canada’s most highly 
regarded and reputable experiential learning companies, having 
provided programs globally and locally, with over 185,000 students 
impacted in BC alone.  

From one day stand-alone team-building events to multi-day 
student adventure-leadership camps, international adventure-
learning excursions, or Pro-D Days for Teachers, Pinnacle Pursuits 
is perfectly positioned to meet the needs of the current BC School 
Curriculum, and just as importantly, the current demands that are 
required to help young people achieve new levels of strength and 
confidence within themselves to prepare for today’s challenging 
and complex world.

Leveraging the Spirit of Adventure  
and Teamwork to Elevate Your School
Pinnacle Pursuits provides unique leadership and team- 

building solutions that achieve long lasting results

ADVERTORIAL 

http://www.pinnaclepursuits.com/youth/youth


https://www.return-it.ca/


https://www.return-it.ca/
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enuine and deep learning in a school 
is widely discussed and sought after. 
As stated by Helen Timperley (2019, 
draft, p1), “Leading professional 
learning within schools is always 

central to the change process.” Achieving 
genuine and deep learning within teachers 

and students requires collaboration, curiosity, 
and coherence, which provides the opportunity 
for continuous symmetry and emergence. 

Change in Richmond secondary schools 
came to life after the first session of the Metro 
Secondary Graduation Forum in January 
2017. The first group from Richmond was 
comprised of five vice principals, a director of 
instruction, and two assistant superintendents. 
At the end of the Forum, which was organized 
around theme discussions and an update 
from the Ministry of Education, our Richmond 
group was so invigorated that we decided to 
meet again. Our purpose was to encourage 
curiosity, collaboration, and action regarding the 
Graduation Years Program and the nature of 
learning in our secondary schools. The journey 
of the Re-Imagining Secondary (RIS) team was 
underway. 

Re-imagining secondary: it’s 
complex

The group of Richmond educators who 
attended the first Metro Secondary Graduation 
Forum and formed the RIS team were very 
aware of the complexity of bringing about 
change in our secondary schools. As a group, we 
were convinced of the reason why we needed 
to re-imagine our secondary schools, and we 
had the what: the redesigned curriculum and the 
Graduation Program. At the time, the how was 
not as evident. Therefore, the RIS Team came 
into action. 

The RIS team met to discuss how to share 
the themes and ideas. It was decided that 

each of the vice principals would partner 
with another secondary school to invite the 
administrative team to a session where the 
focus would be an update on the Graduation 
Program, sharing the topics of discussion at 
the Forum, and discussing how we get there. 

At the session, we brainstormed what our 
impossibly good future in secondary schools 
could be and how we might get there. The 
ideas were shared with all the secondary 
school principals and vice principals for 
them to consider in the context of their 
schools. They also inspired the next Re-
Imagining Secondary session for secondary 
administrative teams. 

In September 2017, the secondary 
school’s administrative teams came together 
again to consider where their schools were 
in relation to the vision for re-imagining 
secondary learning. The school teams 
were given three reference tools to use at 
the session: a timeline or Gantt chart for 
Kindergarten to Grade 9, and the Grades 10 to 
12 curriculum redesign; a document outlining 
components of secondary change based 
on the previous discussions and graduation 
program sessions; and a planning framework 
that outlined the components of change 
connected to the years ahead. 

At this session, the focus was on 
considering the components of the planning 
framework in relation to their school’s context. 
Teams met together, shared ideas with other 
schools, and then returned to their teams to 
review the planning framework. The intention 
was to provide an overview of the complexity 
of the learning and transformation, with the 
recognition that each school would focus on 
a particular component that made the most 
sense in their context. 

What follows is the thinking frame that the 
teams used. 

Re-imagining secondary (RIS)
Vision: Safe, flexible, and engaged 

learning environments that enable all learners 
to be curious, purposeful, and confident for 
today and tomorrow. Learning today for the 
future.

By Lynn Archer, School District 38 (Richmond)

Re-Imagining Secondary:
It’s Not Complicated; It’s Complex

TOP TWO PHOTOS: Students' competencies in action.

Graduation means new learning journeys.
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Goal: Organize for learning differently. 
Students who are healthy, safe, engaged, 
supported, and challenged.

Curriculum design
Goal: Students who understand the 

learning process, the language of learning, and 
who can build knowledge, make meaning, and 
apply understanding.
• New areas of learning (Grades 8 to 9, 

and 10 to 12): applied design, skills, and 

technologies (ADST); career education; 
physical and health education; arts 
education; English language arts in 
Grades 10 to 12; and social studies in 
Grades 10 to 12;

• Core competencies: awareness, 
application, and reflection;

• Cross curricular connections among 
areas of learning, personalized learning 
inquiry, self-assessment, and goal 
setting annually (timely and year-end 

celebrations of learning), culminating 
in capstone project; and

• Backwards planning design 
and essential understandings/
provocations.

Assessment and reporting
Goal: Assessment capable students 

who know where they are going, how 
they are going, and where to next.
• Formative assessment: Part of daily 

learning for students. This includes 
goals/learning intentions, success 
criteria, descriptive feedback, and 
reflection/self-assessment;

• Reflection/self-assessment/goal 
setting (year-end celebrations of 
learning): Culminating in the Capstone 
Project;

• E-portfolios: Tool for formative and 
summative assessment; 

• Numeracy and literacy assessments in 
graduation years; and

• Summative assessment: Showing 
learning in various ways/triangulation 
that is beyond tests.

Social emotional learning
Goal: Connected learners and 

educators who have a growth mindset 
and use self-regulation in their lives.
• Advisory and/or cohorts of students 

with cohorts of teachers; and
• Personal awareness and responsibility 

throughout schools.

RE-IMAGINING SECONDARY...

Students share their projects in the gym.
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Flexible learning 
environments

Goal: Enable student voice and choice 
in learning communities, connections, and 
structures.
• Change timing of learning modules; no 

bells; varied sizes of learning groups; 
cohorts; and team teaching;

• Half day or full day are embedded in areas 
of learning time for personal inquiry;

• Year-end and/or term end celebrations of 
learning; and 

• Learning commons.

Collaborative Inquiry
Goal: Foster a working and learning 

environment of curiosity, focusing, learning, 
action, and checking.
• Collaborative inquiry time for staff: 

Connected to student learning and 
Framework for Enhancing Student 
Learning (FESL).

Technology
Goal: Use technology to provide support 

for learning, assessment, and communication.
Since the first RIS session, the team 

has continued to meet and share what has 
been happening at school sites, to discuss 
questions they have, and engage in new 
learning together. The planning frames have 
not always been foremost in their re-imagining 
journeys, but they serve as a connector along 
with the inquiry process to keep the journey 
on track. 

Focus 2017-18, 
Year 1

2018-19, 
Year 2

2019-20, 
Year 3 Vision/Goal

Curriculum Design Vision: 
Safe, flexible, engaged 
learning environments 

that enable all 
learners to be 

curious, purposeful, 
and confident for 

today and tomorrow. 
Learning today for the 

future.

Goal: 
Organize for learning 
differently. Students 

who are healthy, safe, 
engaged, supported, 

and challenged.

Core 
Competencies

Assessment & 
Reporting 

Social Emotional 
Learning

Flexible Learning 
Environments

Collaborative 
Inquiry
Other

Student voice and action.

Re-Imagining Secondary Framework

https://www.reachlearningcentre.com/onsite-training
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In 2017-18, there were three RIS sessions 
and one Metro Secondary Graduation Forum. 
It was a year of considering what and how our 
secondary schools would address the changes 
required of the redesigned curriculum being 
implemented in Grades 8 and 9, and the 
graduation program for Grades 10 to 12. 

At the RIS sessions during the year, teams 
shared their focus ideas, what they had 
learned at the Metro Graduation Forum, what 
they were learning from listening to students, 
and what they had been doing at their 
schools. For example, one secondary school 
embarked on the path of having individual 
learning time for students once a week based 
on the students’ desire for greater connection 
and choice in their learning. 

Another school undertook a supported 
journey of engaging all students in Grades 8 
to 10 in reflecting on their core competencies 
across the curriculum and documenting it 
in their digital portfolios. A third school used 
its advisory structure to use their traditional 
year-end portfolio process to pilot Grade 12 
students sharing their capstone projects. Other 
schools used existing structures, such as 
conference days and Middle Years Programme 
(MYP) independent projects, to incorporate 
thinking about career education and what that 
might look like in the years ahead. By the end 
of 2017-18, the Metro and RIS sessions were 
creating momentum and providing support. 

During 2018-19, the RIS team, in 
recognition of the complex system of 
secondary schools, decided that it was time 
to have teacher leaders join the principals and 
vice principals at the district Re-Imagining 
Secondary sessions. Many might wonder why 
this had not happened earlier at the district 
RIS sessions. There were two considerations 
behind the structure we chose. 

First, the principals and vice principals 
wanted the time to be their own professional 
learning network. Second, they simply 
needed time together to ask questions, learn, 
and support each other to embark on the 
complex process of learning and leading 
educational change. In the fall, the RIS team 
brought the secondary principals and vice 

RE-IMAGINING SECONDARY...
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principals together to discuss key themes 
of secondary innovation. Based on this 
discussion, the succeeding two RIS sessions 
brought school teams of administrators and 
teachers together to look at the planning 
frames, think about future directions, and 
share ideas. 

So, where to from here? The RIS 
team met near the end of the 2018-19 
school year to plan the next steps for 
networking and learning together. There 
is also a Metro-Fraser Valley Secondary 
Forum being planned for November 2019. 
Next year will bring changes to how Re-
Imagining Secondary frames and supports 
the transformation process in secondary 
schools. 

The changes will reflect where the 
secondary schools are in the journey. 
Everyone recognizes that the journey of 
learning and educational change – deep 
learning and transformation – is just 
underway. We have much to learn and much 
to do. What is exciting, and realistic, is that 
we know the journey is not complicated; it’s 
complex, and we are okay with that.  

Lynn Archer is the Assistant Superintendent, 
Early Learning Contact, for School District 
no. 38 (Richmond).
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ast school year, the Sea to Sky School District embarked 
on a district-wide process to refresh their Education Plan: 

Pathways to Learning. A key addition to their plan will have 
students (Kindergarten to Grade 12) authoring digital portfolios, 

called My Action Plan (MAP). These digital portfolios will 
allow students to provide evidence of their core competency 

development over time, to make reflections for their self-assessments, 
and to author individual learning plans. 

The new Career-Life Education (Kindergarten to Grade 12) 
curriculum will be used as the vehicle to drive personalized student 
inquiry projects related to each student’s strengths, interests, and 
opportunities. The portfolios have been digitally created using a Google 
platform. Students may use the district platform or choose their own to 
demonstrate their MAP requirements. 

“The exciting thing about the MAP is that students are put at 
the forefront of their learning and asked to engage in metacognitive 
thinking,” says Sasha McLachlan, a teacher who employs the MAP 
in her classroom. “They are developing personal perspectives and 
reflecting on their skill-building. As a teacher, the MAP is a great platform 
to help me support students in personalized learning. They are able to 
engage in their own reflective processes, and better communicate their 
learning needs.”

Students from Kindergarten to Grade 9 will maintain and update their 
portfolios each year; whereas students in the graduation program years 

(Grades 10 to 12) will finalize their MAPs for inclusion and reflection as 
part of their Capstone Project.

School District No. 48 (SD48) has been gifted the use of 
the Medicine Wheel to represent a holistic view of competency 
development. This symbol has been placed into the MAP template 
with interactive buttons for students to access a special space for 
each core competency. In these spaces, students will set goals and 
provide evidence of their development over time. Students will choose 
from written reflections, photos, videos, and various other artifacts to 
showcase this evidence.

“The great part about the MAP is that it provides a platform for 
students to spend time thinking about themselves; their development, 
their needs, their skills,” explains McLachlan. “This personalized 
reflective process will really help students to support their own learning, 
but also their mental health by developing strategies that will support 
them after high school.”

Within the center of the Medicine Wheel is the SD48 Core 
Competency called LEARN. This place of importance in the Medicine 
Wheel represents a student’s sense of self. This is a complex core 
competency:

By a School District No. 48  
(Sea-to-Sky) Team of Educators

and
Innovation

Strategic
Planning

Students work on their digital portfolios, called the My Action Plan (MAP).
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LEARN (Self-disciplined mind)
• Core skills: communication, literacy, 

numeracy;
• Personal responsibility, health and well-

being, self-regulation, intrapersonal skills;
• Personal and cultural identity, self-

advocacy, adaptability, resiliency, purpose, 
agency.
Resiliency is a key component of this core 

competency and can be difficult to assess. 
SD48 will have students self-assess their 
resiliency through an approach informed by 

the research of Monique Gray Smith’s Four 
Blankets of Resilience framework.1 The Four 
Blankets provide an Indigenous worldview of 
building resiliency, focuses on strengthening 
the nurturing relationships that exist between 
us, our families, our communities, our land, 
culture, and broader perspectives. 

“Resiliency is the ability of individuals and 
systems (families, groups, communities) to cope 
successfully in the face of significant adversity 
or risk,” (Smith, M., 2012). These four areas, 
or “blankets” (self, family, community, as well 

as land, culture, and broader perspectives), exist 
in the MAP for students to use guiding questions 
and build on their understanding of their self 
and their relationships. This will provide students 
an opportunity to build on these important 
connections and relationships over time, while also 
allowing teachers to scan for student vulnerability 
and advocate for each student while they take 
steps to enhance these connections. Students will 
also learn to advocate for themselves as they see 
strengths and stretches within their own MAP.

Each student will include a Personalized 
Learning Plan in their digital portfolio. Students 
will plan by sharing their strengths, interests, 
and stretches. Importantly, students will also 
articulate the kinds of supports from which they 
benefit. These plans will form the basis of the 
universal supports teachers will provide in each 
classroom; first focusing on the individualized 
supports authored by each student. These 
universally provided supports will attempt to 
address students’ needs in the various areas of 
student development: physical, social emotional, 
intellectual, and their careers. 

“The MAP is one of a kind,” adds McLachlan. 
“It truly helps to provide a platform for students to 
focus on how they are developing and learning, 
and to build the skills and strategies they need 
throughout life. Because it comes from the 
students themselves, it develops a holistic view of 
their development and needs, and allows them to 
engage and reflect on how to continue down this 
path.”

SD48 is excited to initiate the process of the 
MAP to provide a digital platform for students to 
reflect on their development over time, to create 
personalized learning plans, and to provide an 
opportunity for attuned adults to track and support 
students along their learning journey. Students will 
showcase this journey during their Capstone, as 
they prepare to move on as resilient, future-ready 
learners. 

School District No. 48 appreciates the 
educators who contributed to writing this piece. 

Reference
1. Smith, M. (2012). Ripple Effect of Resiliency. 

Victoria, BC. Little Drum Consulting.

INNOVATION AND STRATEGIC PLANNING...
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onnection. Learning. Transformation. The Kootenay HUB is a 
collective of the six school districts in the Kootenay Boundary 
region of British Columbia, our post-secondary partners, and 
the Ministry of Education, all working with a common aim: to 
improve learning for educators and students. 

HUB STRUCTURE – 60 EDUCATORS; SIX 
SCHOOL DISTRICTS; SEVEN CLASSROOMS; 
SIX POST-SECONDARY PARTNERS

This past April, over 60 teachers, principals and vice-principals, 
directors and superintendents, gathered with teacher education faculty 
and teacher candidates from across the Kootenay region and BC, for a day 
focused on assessment and communicating student learning. 

The morning – school site learning rounds in far 
corners of the learning region

Teachers in three West Kootenay school districts opened the doors 
of their classrooms in the morning to HUB enthusiasts. Teams of six to 
10 educators comprised of teachers, school and district leaders, post-
secondary teacher education colleagues and teacher candidates, arrived in 
nine classrooms scattered around the region to observe, connect, and then 
debrief their learning about assessment at the school site they had chosen. 

From New Denver to Rossland and South Slocan, educators observed, 
learned from one another, and re-conceptualized their models of 
assessment in collaborative teams. 

By Terry Taylor, School District No. 10; Naomi Ross,  
School District No. 8; and Cheryl Lenardon, School District No. 6

Innovating Assessment Together

The Kootenay HUB 
Community of Practice:

HUB educators engaging with K/1 learners. 
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Nine school learning 
environments ablaze with 
assessment innovation

Participants visited nine different classrooms 
(see the table at the bottom of this page for the 
full list). The teachers opening their classrooms 
had lots to learn too, as this teacher at Mt. 
Sentinel School observed: 

“Having the HUB come to our school 
was a formative experience for my 
teaching partner and I. It felt great 
to answer questions about the why 
and how of our practice, and to see 
the excitement for the ideas we were 
experimenting with. It was an invaluable 
experience and I would encourage 
any teacher or school to jump at the 
opportunity to participate.” – Danny 
Leeming, Teacher, SD 8

The afternoon – gathering as a 
HUB

In the afternoon, the teams journeyed 
to UBC’s West Kootenay Teacher Education 
Program (WKTEP) in Nelson, a 20 to 90 minute 

road trip from the school sites. To begin, Dr. 
Leyton Schnellert of WKTEP said, “the field 
doesn’t own practice and the university doesn’t 
own research.” Rather, in meso layer inquiries 
like this cross-Kootenay HUB, we work together 
as scholar-practitioners to investigate practice 
and strengthen teacher, and thereby, student 
learning. 

Dr. Schnellert framed the Kootenay HUB 
as the rural heart of the three to six campus 
initiative supported by the Ministry of Education. 
The gathering brought together researchers 
from teacher education programs from the 
University of Victoria, the East Kootenay 
Teacher Education Program (EKTEP), UBC-
Okanagan, WKTEP, and the University of the 
Fraser Valley, with educators in the field, and 

Tammy Renyard and Heather Brown from 
the Ministry of Education Outreach team. 
Tammy and Heather situated our learning 
about assessment and communicating student 
learning within the Ministry’s K-9 reporting pilot, 
the Core Competencies, and new Assessment 
Frameworks. The energy in the room was 
magnetic!

“Themes of assessment and 
progressive curricular change wove 
through conversations about learning 
happening in districts across the 
East and West Kootenays. Guided by 
provoking contextual examples from the 
Ministry of Education and researchers in 
the field, participants ranged from senior 
leadership to pre-service teachers. 
Everyone was acutely focused on the 
improvements we stand to make for 
students by implementing promising 
assessment models. In the last third of 
my career in educational leadership, it 
is time to focus on assessment. I have 
a role in raising an assessment literate 
system from the ground up.” – Steve 
Wyer, Principal, SD 6

DEEPENING THE MESO 
LAYER TOGETHER

David Istance’s Organization for Economic 
Co-operation and Development (OECD) 
Innovative Learning Environment research 
talks about the significance of the meso 
layer of education in improving student 
learning and enhancing innovation (Innovative 
Learning Environments, 2013). Networks and 
communities of practice are a key catalyst for 
innovation and when educators collaborate 
together to make a difference in learners’ 
success, we have a powerful impact. 

Our Kootenay HUB positions the British 
Columbia School Superintendents Association 
(BCSSA) district leaders, the British Columbia 
Principals’ & Vice-Principals’ Association 
(BCPVPA) school leaders, teacher leaders, 
university teacher education faculty, and the 
Ministry of Education as vibrant collaborative 
network partners in a pivotal Community of 
Practice. 

District School Assessment Focus 

SD 8 Brent Kennedy Elementary

Grade 1 Creating self-assessment rubrics in preparation for 
student-led conferences.

Art/Social Studies, Grades 5-6 Using See-Think-Wonder to dive into big ideas and 
images in Indigenous Education in Social Studies.

Indigenous Education, Grades 3-4 Student journal reflections on models of an Indig-
enous village they created in preparation for the 
Gallery Walk with parents.

Mt. Sentinel Secondary 

Cross-Curricular Academy Reflecting on core and curricular competencies 
and preparing for sharing learning with parents at 
student-led conferences.

SD 10 Lucerne Elementary Secondary 

Kindergarten-Grade 1 Using visual checklists for students to conference, 
self-assess, and set next step goals for a book they 
had written and published.

Humanities, Grades 7-8 Integrating curricular and core competencies to 
reflect on learning, set learning goals.

SD 20 Rossland Summit School 

Grade 2 Reading and writing assessment and using rubrics 
with learners.

Grades 1-2 Core competency self-assessments using “I can” 
statements and self-reflection.

Grade 9, French Immersion Teaching students to apply feedback to multiple 
drafts of their work using Google classroom.
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“The Kootenay Hub provided a unique 
opportunity for us to network and 
collaborate with other schools. One 
of the hardest parts working in a rural 
school is disrupting our mental models 
and making impactful change. The HUB 
provided us with the ability to engage 
with other educators in critical dialogue 
about how best to support student 
success. We were able to walk away 
with concrete ways to increase and 
improve teaching and learning in our 
schools, and also create relationships 
that we could draw upon for future 
growth and collaboration.” – Nick 
Graves, Principal, SD 10 
Diverse perspectives from multi-layered 

teams are central to the co-learning and co-
creation in the HUB. Our work fosters a culture 
of disruption and vulnerability with authentic 
sharing, wondering, and learning. 

HUB IMPACT 
The impact of building leadership in our 

region through the HUB is palpable, as this 
district leader commented about the morning 
school visits: 

“As a new member of BCSSA, I 
appreciated the opportunity to witness 
students immersed in reflective, 
personalized learning experiences, 
leading me to wonder how those unique 
circumstances could be transformed to 
my district’s context.” – Anna Lautard, 
Director of Learning, SD 51 
WKTEP Coordinator, Heather Shippit, 

likewise reflected on the power of the learning 
round visits in the HUB Community of Practice 
for herself and pre-service teachers in WKTEP: 

“It felt like a gift to have the opportunity to 
be immersed in observing, questioning, 
reflecting and talking about education. 
The ‘get your hands dirty and messy’ 
format where we got to be involved in 
the lesson, the assessment of the lesson, 
and then got to be the experts by asking 
questions and talking about what we 
saw was great. It was an experiential 
‘learning lab.’” – Heather Shippit

Our Kootenay-Boundary BCSSA Chapter 
has a reputation for leading learning and the 
impact of the HUB is evident across the region. 
Plans for the Spring 2019 HUB gathering, 
hosted by EKTEP in Cranbrook with learning 
rounds in the two neighbouring school districts, 
are underway. 

“Educational transformation is alive in 
the Kootenays. Collaborating across our 
teacher education programs and six 
school districts has helped us identify, 
share and grow promising practices 

recognizing rural educators as change 
makers.” – Dr. Leyton Schnellert 

Terry Taylor is Superintendent for School District 
No. 10, an innovative rural district in southeastern 
British Columbia, which claims place-conscious 
learning as its signature pedagogy. Naomi Ross 
is a District Principal of Innovative Learning in 
School District No. 8 Kootenay Lake. Cheryl 
Lenardon is Assistant Superintendent in 
Rocky Mountain School District No. 6 in British 
Columbia’s beautiful Columbia Valley.

http://www.dgmaclock.com/
http://www.royalstewart.com/
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hile informal education within British Columbia’s 
geographical boundaries has been ongoing for 
millennia, the region’s first official school was in a 

building known as Bachelor’s Hall in Fort Victoria in 
1849. The name says it all: Bachelor’s Hall was the site of 

the fort’s revelries and the centre of much of Victoria’s early 
social life. If the men became too rowdy, the school’s 17 children were 
known to pour water through cracks and holes in the floor onto the men 
below.

It was hardly an auspicious beginning to our school system, but the 
determination of the early settlers to offer their children an education is 
testament to the importance they placed on learning. 

The British Columbia School Superintendents Association (BCSSA) 
is celebrating over 100 years of service in 2019. The association paid 
tribute to its humble beginnings and early history by creating a series that 
highlights major players and milestones. Snapshots were unveiled at the 
August conference in Kelowna; these and a historical timeline are both 
featured on the association’s website (www.bcssa.org).

“It’s inspiring to read about those who came before us,” says Chris 
van der Mark, president of BCSSA’s board of directors. “The challenges 
they faced were unimaginable today. A common theme that runs through 
our history is the province’s vast geography as well as the split between 
urban and rural schools. Those are issues that are still with us today.” 

“Our first provincial superintendent was an amazing individual,” 
adds Reno Ciolfi, BCSSA’s Membership Services Committee chair. 
“John Jessop was essentially the entire education office. His greatest 
challenge was managing the system of schools spread across the 
province. In his first tour in 1873, he travelled 2,400 kilometres by 
foot, horseback, buggy, stagecoach, steamer, and canoe to inspect 
every single school. That’s something hard to imagine doing from the 
comfort of my office in Coquitlam!” 

District consolidations
A recurring theme throughout our history has been the number of 

school districts and efforts to amalgamate these. Today we have 60 
districts; but back in the 1940s there were over 800, due to the many 
rural communities that developed in isolation. Local areas went to great 
lengths to keep their schools open, even when attendance dipped well 
below the minimum number of pupils required. 

Calls for consolidation were raised as early as the late 1800s; 
however, the first merger of school territories did not happen until 1934. 
The school inspector for the Peace Region recommended 39 districts be 
amalgamated into four administrative units; ultimately, one group of 14 
districts became the Central Peace region.

The post-war boom period ushered in growth for B.C.’s schools; our 
then 800-plus school districts were combined into 89 larger districts 
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The first provincial superintendent, John Jessop, managed the system of schools 
spread across the province in 1867-1899.

Frances Fleming was the first female administrator in a Vancouver secondary school 
and our first female provincial school superintendent in Quesnel in the 1970s.
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during the 1946-47 school year. This move was designed to create 
administrative efficiencies as well as greater equality between schools. 

From provincial to municipal employees
School superintendents were originally provincial employees, and 

control was centralized in Victoria. The roots of decentralization began 
with the amalgamation of school districts in the 1940s. That led to 
more powerful school boards and trustees who wanted more control 
over their schools. The social activism of the 1960s compounded the 
desire for individual rights and freedoms. By the 1970s, the time was 
ripe to transfer responsibility to a more local level of authority.

In 1974, the government granted seven of the province’s 75 
school districts permission to hire school leaders of their choice. 
Superintendents began leaving the provincial civil service to 
become employees of local districts. Financial compensation was 
a deciding factor for many; however, there was less security at the 
local level. 

By 1980, the School Act Regulations were amended to permit 
all school boards with enrollment of more than 250 students to 
appoint a local superintendent of schools. It ushered in a turbulent 
period of adjustment. Over the next decade, close to half of the 
province’s 129 school superintendents left their positions for other 
jobs in education in and outside B.C. 

The role of women
Women have always been major contributors to our education 

system; however, there were barriers to senior levels of management 
for many years. Men still outnumber women as superintendents 
today, but the divide is not nearly so great.

One of our profession’s female trailblazers was Frances Fleming. Her 
career included many firsts for women, including being the first female 
administrator in a Vancouver secondary school and our first female provincial 
school superintendent in Quesnel in the 1970s. Her pioneering work earned 
her the Order of British Columbia and a UBC Alumni Award of Distinction. 

A likely inspiration for Fleming was Margaret Strong, B.C.’s first – 
and only – female school inspector. Her career choice of teaching was 
not unusual for women in the early 1900s. When she arrived in New 
Westminster, she immediately assumed the position as principal of the 
city’s Girls School. 

More than 50 people taught in the city at that time; Strong was one 
of only three with a university education. In 1912, the Royal City’s school 
trustees requested their own senior school officer separate from the 
provincial appointee and Strong became the city’s first municipal inspector 
a year later. She was, in effect, Canada’s first female school superintendent. 
She held the post until 1915, and was the only woman to have such a 
senior leadership role in our province’s school system until Fleming. 

“Strong, Fleming, and Jessop are just three forerunners we owe so 
much to,” says van der Mark. “As we celebrate our association’s 100-plus 
years, it’s been a great eye opener to learn more about their and others’ 
contributions.” 

Born and raised in B.C., Jill Lunde attended public schools in Vancouver. 
She worked closely with BCSSA on its historical timeline project.

Mrs. Staines arrived with her family in Fort Victoria, on March 17, 1849, where she 
became a schoolmistress alongside her husband, John Staines.
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